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Abstract 
The  purposes  of this research were to compare the understanding of English reading, to compare the learning  ability of 
English vocabularies, to compare an ability of writing  English  content  summary of the monk students before and after 
learning through collaborative learning, and to study the satisfactory  attitudes of the  monk  students towards the English 
language  and the collaborative learning. The target group of this research was 28 second-year-monk students, from the 
Faculty of Humanities, Mahachulalongkornrajavidyalaya University, Loei Buddhist College, Thailand, who registered to 
study the course of Advanced English in the second semester of the academic year 2011. The experimental instruments are 
the lesson plan of Advanced English, 7 plans, 3 periods/50 minutes/plan, and they were constructed upon the collaborative 
reading strategies.  The researcher surveyed the content which matched the objectives of the course of Advanced English, and 
taught, An approach to Buddhism and Toward Sustainable Science, and then bring them to construct the lessons. The data 
were analyzed by using mean, standard deviation (S.D.) and a paired sample t-test.  
The findings were as follows: 
1. The result shows that the understanding of English reading comprehension of the Buddhist monk students after the 
experiment is higher than before the experiment.  
2. The result shows that the English vocabulary learning of the Buddhist monk students after the experiment is higher than 
before the experiment. 
3. The result shows that the improvement of the ability to write summaries in English of the Buddhist monk students after 
the experiment is higher than before the experiment. 
 to see the 
students improve and give the attention to the satisfactory and positive way on collaborative learning. According to the 
criteria, the Mean score and the Standard deviation of the attitude towards cooperative learning activity were at the highest 
level. The total Mean score is 4.72 and the standard deviation is .19. That means the monk students were satisfactory with the 
cooperative learning activity. 
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RATIONALE AND STATEMENT OF THE PROBLEM 
Although most students in Thailand have had years of English learning as a foreign language, the vast 
majority of them still cannot communicate in English effectively (National Education Act of B.E. 1999). As of 
now, foreign language instruction in Thailand remains ineffective due to two major causes. 
The first cause is the teacher-centered education philosoph
education sector. In a teacher-centered classroom, the teacher lectures and asks questions. The students must 
listen to the teacher, take notes of everything, answer the questions, and do written homework. There is no 
the classroom. Students can usually practice by answering questions or reading what they have written down 
during the lecture. 
Additionally, there is typically no student self-assessment. Instead, the teacher usually controls the entire class 
and each student individually, providing immediate correction at all times. Peer editing and peer correction are 
uncommon. There are group activities occasionally but they appear not to be stimulating. 
Furthermore, the students are not really interacting. They are expected to stay quiet and focus on the teachers, 
rder. 
Overall, there is very little or no interaction in English between students at all. As a result, most students fail 
to learn how to communicate in English. 
The second cause is the lack of opportunities to apply knowledge of English in real life. There is no 
stimulating environment. There are no academic tasks to solve in English. Since the students can use Thai to get 
information from their teacher, they do not need to perfect their English (Alexandrovich Lapidus, 2002). 
Among these problems, practicing in appropriate teaching techniques is important since many English 
 
These techniques are normally teacher-centered, which prohibits peer learning and cooperative learning. Lack 
of duties assigned such as team work, group activities and cooperative work hinder creative thinking, sharing 
information through conversation, increase oral fluency and effectiveness, reproduce and transform knowledge as 
they sift through observations, evaluate information, and compare views as well as learning desire. Inflexible and 
pressured teaching techniques are imminent to learners. They stimulate fear and the consequence causes 
inattentiveness, boredom, coward, difficulty, unpredictability, and laziness to study. All these attitudes play an 
 
Compared to competitive or individual work, cooperation leads to higher group and individual achievement, 
higher quality reasoning strategies, more frequent transfer of these from the group to individual members, more 
meta-cognition, and more new ideas and solutions to problems. In addition, students working in cooperative 
groups tend to be more intrinsically motivated, intellectually curious, caring of others, and psychologically 
healthy. That is not to say that competition and individual work should not be valued and encouraged, however. 
For example, competition is appropriate when there can be only one winner, as in a sports event; individualistic 
effort is appropriate when the goal is personally beneficial and has no influence on the goals of others.  
For a solution, teachers need to conduct appropriate teaching techniques in order t
abilities, interests, and need, and create fun to get relaxation in classroom. What can help to develop learning in 
English is using the cooperative learning techniques. Many hundreds of studies by now 100s across a wide 
range of subject areas and age groups have been conducted (Cohen, 1994b, Johnson, Johnson & Steane, 2001 
Sharan, 1980, Slavin, 1995). The overall findings of these studies suggest that, when compared to other 
instructional approaches, group activities such as achievement, higher level of thinking, self-esteem, liking the 
subject matter and for school, and inter-group relations are essential aspects. A teacher should include so that 
they in the mind of the students. 
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became popular. This conceptual approach is based on a theoretical framework that provides general principles 
rea, curriculum, students and 
setting. Teachers can use this approach to stimulate students to acquire knowledge as well as create interpersonal 
and team skills. Traditionally, classes always consist of good students and weak students. The weak students sit 
in isolation as they lose confidence in their ability to learn English. Therefore, working in a group is believed to 
help solve this problem. Shy students who do not like to speak in a large class are more comfortable speaking out 
in smaller groups. Group members can complement each other strengths and weakness in English. Each student 
has a different background and ability in English, which he or she can bring to the group. For example, one 
student might have a strong vocabulary that can supply to students with a solid background in grammar. 
Furthermore, poor students will benefit from interaction with better ones, and good students will feel proud they 
play an important role in helping 100% students.   
Saovap Wichadee 2004  cooperative learning is a pedagogical approach that promote student-student 
interaction via working in small groups to maximize their learning and reach their shared goal. It is suitable to be 
used in the Thai education system due to the National Education Act 1999  which emphasizes cooperation in 
helping each other to acquire knowledge. Furthermore, considerable research demonstrates that cooperative 
learning produces higher achievement and more positive relationships among students. 
With these reasons, the researcher would like to study whether the cooperative learning method is effective in 
 
OBJECTIVE OF THE STUDY  
The purpose of this research project is to explore and treat monk students before and after learning through 
cooperative learning. The objectives of this study are: 
1.  To identify and analyze the test of English of the monk students 
2.  To compare the understanding of English reading of the monk students before and after learning through 
cooperative learning 
3.  To compare the learning ability in English vocabularies of the monk students before and after learning 
through cooperative learning 
4.  To compare an ability of writing English content summary of the monk students before and after learning 
through cooperative learning 
5. To identify the satisfactory attitudes of the monk students towards English language and cooperative 
learning 
SCOPE OF THE STUDY 
This study was narrowed in the following way: 
Target group 
The target group was 28 monk students at Mahachulalongkronraja-vidalaya University, Loei Buddhist 
College, in Thailand, who enrolled in one section of the course of Advanced English of the second semester in 
2011 academic year. 
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Variables of the study  
1.  The independent variable was the cooperative learning. 
2.  The dependent variables were the understanding of English reading, the learning English vocabularies and 
the ability of writing English content summary. 
Content 
The content focused on Buddhism Dhamma which are Characteristics of Existence, Law of Dependent 
Origination, Nibbana, Four Noble Truths, Three Kinds of Desire, Noble Eightfold Path, and Kalama Sutta. 
CONSTRUCTION OF RESEARCH INSTRUMENTS 
There are 2 types of research instruments in this study: 
1. The experimental instruments  
The experimental instruemnts are Lesson plans of Advanced English, 7 plans, 3 periods/50 minutes/plan, and 
they were constructed upon the collaborative reading strategies The researcher surveyed the content which 
matched the obj
brought from the books and printed documents: Buddhist social work, What the Buddha taught, An Approach to 
Buddhism and towards  Sustainable Science, and then bring them to construct the lesson as the following steps: 
1.1 Study the teaching objectives of the course of Advanced English for the second year monk students, 
Mahachulalongkornrajavidyalaya University, Loei Buddhist College. 
1.2 Set the outcome objective of learning. 
1.3 Set the objective guideline by considering from the outcome objective, selected contents and collaborative 
 
as presented for 
proper adjustment. 
1.5 Set learning and teaching activities, instructional media and measurement associated with the objectives, 
contents and method of teaching. 
1.6 Construct the lesson plans, 7 plans, 3 periods/50 minutes/plan. Each of the plans consisted of the following 
steps: 
Before Reading: 
 Brainstorming of what the group members already know about the topic. 
 Predicting, what the group member predict they will learn about the topic when the group members read the 
passage.  
During Reading: 
The group members find out the meaning of vocabulary or misunderstanding statement by predicting from the 
context. Utilize strategies for figuring out, challenge words or concepts and develop Metacognitive, or self- 
monitoring strategies, including wr  
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After Reading:  
 Identify the most significant ideas of the entire passage and assist with understanding and remembering what 
they learned.  
 All students reviewed and summarized the entire knowledge gained from the lesson together. 
After finishing the construction of the lesson plans, the researcher has brought them to the advisor for 
correction. Then, three long-term experts of English language who are experts of reading the Buddhist articles, 
have had knowledge of vocabularies and writing the summary for considering, check and adjust the correction 
once again. Then, bring the adjusted lesson plan to work with 17 second-year monk students, Mahamakutrajavidalaya 
University, Lanna campus, Chiangmai in Thailand, and 13 second-year monk students, Mahachulalongkornrajavidalaya 
University, Lanna campus, Chiangmai in Thailand. Later, bring the lesson plan to improve correction and 
properness with the real teaching schedule. 
2.  Instruments for data collection  
 There were six types of instruments for collecting the data. 
2.1 Test of English reading comprehension 
This test constructed by the researcher from the analysis of the objectives of the course of Advanced English
and selected from the reading text had difficult and easy levels as the lesson plan contents. It consisted of 3 
chapters of reading text This test was in multiple choices form: 4 choices and 35 items. It was used for 
measuring 3 levels of reading comprehension: understanding the meaning upon the letters, understanding the 
interpretation. and criticizing as shown in the appendix. 
After completion of the test construction, bring the test to the thesis advisor for correcting and to the three 
experts for considering once again. Then, improve the usage of language, constructing of questions and variables. 
Later, the researcher brought the said test to study with 17 second-year monk students, Mahamakutrajavidalaya 
University, Lanna campus, Chiangmai in Thailand and 13 second-year monk students, Mahachulalongkornrajavidalaya 
University, Lanna campus, Chiangmai  in Thailand. The total was 30 who were the same characters as the target 
study. After completion of the test, the researcher brought the gained marks to analyze the test by the technique 
27%, and it gained the test with the easy-difficult values between .20 and .80, and the discriminative power over 
.20, 30 items, and the validity of the test was .86. The researcher adjusted some items of the test with easy-
difficult values and the discriminative power which was not in the criterion set,   and selected the question items 
in the test.  It gained the reading comprehension test with 3 reading text, 30 items (See details in Appendix). The 
researcher used this test for testing the reading comprehension of English for the target group both before and 
after teaching with the technique of collaborative reading strategies. 
2.2 Test of learning the English vocabularies 
This test constructed by the researcher from the analysis of the objectives of the course of Advanced English
and reading texts were selected; the test was focused on the measurement of the ability of predicting the meaning 
of vocabularies by using guessing the words, seeing the content or statements around those words, word analysis 
and punctuation. The test type was multiple choices of 4 choices and 20 items. 
After completion of the test construction, the test was brought to the thesis advisor for correcting and to the 
three experts for considering once again. Then, improve the usage of language, constructing of questions and 
variables. Later, the researcher brought the said test to study with 17 second-year monk students, 
Mahamakutrajavidalaya University, Lanna campus, Chiangmai in Thailand and 13 second-year Buddhist monk 
students, Mahachulalongkornrajavidalaya university, Lanna campus, Chiangmai in Thailand. The total was 30. 
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After completion of the test, the researcher brought the gained marks to analyze the test by the technique 27%,  
and it gained the test with the easy-difficult values between .20 and .80, and the value of classifying power was 
over .20, 20 items, and the validity of the test was .79. The researcher adjusted some items of the test with easy-
difficult values, and the value of the discriminative power was not in the criterion set, and selected the question 
items in the test. It gained the reading comprehension test with 2 reading texts, 20 items (See details in 
Appendix). The researcher used this test for testing reading comprehension of English for the target group both 
before and after teaching with the technique of collaborative reading strategies. 
2.3 Test of the ability of writing the summary 
This test was consisted of one story of reading text for measuring the ability in writing the English summary.  
It was used as the test of reading comprehension of English. 
 2.4 Interview 
The interview was designed to examine the English learning through collaboration and measuring the monk 
The interview took place after the participating activity was complete. 
2.5 Questionnaire 
The questionnaire consisted of one part was distributed to the cooperating learning activity, and monk students 
were asked to give five rates of degree of cooperative learning approach. 
2.6 Test in English 
Tests included the skills in listening to any situation conversational sentences, speaking in various 
conversation, reading the passages and stories, writing or describing the meaning of given phrases, matching and 
giving the meaning of vocabulary or phrases in various situation and the knowledge of some aspects of grammar 
such as verbs, nouns, preposition, etc.  
DATA ANALYSIS 
Find the quality of instrument 
1. Find the difficulty-easiness and the classifying power of the test of English reading comprehension and the 
test of learning vocabulary by items with the technique 27% of the high group and the low group, finding out the 
value of p and r with the program of analyzing the test (Item Analysis). 
2.  Find the validity of the test of English reading comprehension and the total test of learning vocabulary with 
the formula of KR-20 (Kuder-Richardson) with the program of Item Analysis. 
Research analysis 
The researcher has compared the mean of reading comprehension of English and the ability of writing the 
summary of the main topic before and after teaching by cooperative learning. The data analysis was 
computerized with the package of Windows. 
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SCHEME OF THE CHAPTERS 
The subsequence of chapters in this present study deals with the following: 
Chapter 1: The first chapter attempts to present the nature and framework of the present study. This chapter 
also discusses the role of English language in the world, History of the English language in Thailand, Status of 
the English language at present, Rationale and statement of the problem, Objectives of the Study, Research 
Questions for the Present Study, Hypotheses, Scope of the study: Target group, Variables of the study, Content 
used for instrument, Operational Definitions of the Terms Used, and Implication Advantages. Moreover, the 
chapter clarifies data used and Outline of the study.      
Chapter 2: The second chapter focuses to the literature review of the Theoretical background of cooperative 
learning. It deals with the definitions of cooperative learning and techniques in cooperative  learning as well. The 
principles of cooperative learning and design of cooperative learning environment are very important to discuss 
in this chapter. Theories of learning and cognition in cooperation/collaboration, Cooperative learning in language 
acquisition and Related studies in cooperative learning  also deal with Theoretical frame work in the chapter. The 
researcher shows the significant theory as follows: Collaborative strategic reading, English reading comprehension, 
Learning the English vocabulary, Ability of writing English content summary. The last shown in this chapter are 
related research works and collaborative reading strategies.  
Chapter 3: The third chapter is divided into two main parts Part I: Buddhist education in Thailand today and 
traditional Sangha education, Part II: research methodology is indicated in the main construction of research 
instruments, implementation, data collection, and data analysis.  
Chapter 4: This chapter deals with the analysis of the experimental data and questionnaires of the monk 
second-year students. The theory of cooperative learning is used in the treatment classroom. The real features 
about the test in English were inferred in this chapter. 
Chapter 5: The final concluding part of the study deals with conclusion, discussion and suggestions for 
further studies. 
SUGGESTION 
Responding to the results of cooperative learning usages for developing understanding of reading, learning the 
vocabularies and the ability of writing the content summary in English of the monk students, the researcher 
provided some suggestions as follows: 
Teaching and learning 
Prior to teaching and learning through collaboration, there was a need to demonstrate and describe its 
procedures including providing the training students to get the skills of reading strategic usage based on the 
cooperative learning, clearly. 
The teacher should use divergent activities during the practice of reading activities such as questioning, 
playing games, or the use of teaching media for prevention of being bored while the students were doing their 
reading activities. 
During reading, the teacher should focus on the students to use the technique of guessing the meaning of 
vocabulary or discuss within the group, and use the dictionary to find the meaning of a word if it was necessary 
only or for testing correction of the meaning. 
After teaching, each of the lesson plans should have the post-
both personally and in group case. 
The teacher should monitor the students to interact or discuss within the group, among the groups during their 
activity practice for letting students exchange their opinions within the group and the classmates. 
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Suggestions for further research 
Research for comparing development of understanding reading in English, learning the vocabulary and the 
ability of writing the content summary in English of the students classified of the clever, moderate and weak 
group would be needed. 
The study on usage of cooperative learning for developing reading comprehension in English, learning the 
vocabulary and the ability of writing the content summary in English with the other groups of students, not the 
monk student, would be needed. 
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